
Instructional Leadership Team 

April 28, 2015 

 

I. The BISD Journey of Transformation     9:00 

 

II. Agents of Systemic Transformation     9:30  

 

III. Setting Course for Next Year     9:50 

 

IV. Break 

 

V. Coaching for Leading       11:00 

 





ESTABLISHING EXPECTATIONS FOR LEARNING 
 
 

1 
Birdville ISD 

Category Level I Level II Level III Level IV : New Vision 

Communication 
of Standards 

The number and exact 
wording of the leading 
standard is posted in the 
learning space. 
 
 

The number and exact 
wording of the leading 
standard is posted and is 
accessible to all students in 
the learning space.  
 
The teacher reads the 
leading standard to the 
students. 
 

The number and exact 
wording of the leading 
standard is posted and is 
accessible to all students in 
the learning space. 
 
The leading standard and 
learning expectations are 
discussed with students 
prior to OR during the 
lesson.  
 
 
Key vocabulary and verbs 
from the leading standard 
are emphasized. 

The number and exact wording of the leading 
standard is posted and is accessible to all 
students  in the learning space. 
  
 
 
The leading standard and learning 
expectations are discussed with students 
prior to AND during the lesson. 
 
 
 
 
Key vocabulary and verbs from the leading 
standard are emphasized visually and/or 
orally within the context of the learning. 

Student 
Understanding 
of Learning 
Expectations 

Teacher reads posted 
leading standard to 
students. 
 
 
 
 
 
Students can read, repeat, 
or locate the leading 
standard. 
 

The teacher states the 
leading standard in terms 
that align to the learning 
expectations. 
 
 
 
 
Students restate 
connections between the 
leading standard and the 
learning expectations.  

The teacher leads students 
through a process of 
restating the leading 
standard and learning 
expectations in terms that 
align to the task and/or 
performance. 
 
Students explain the 
leading standard and 
learning expectations, and 
they begin to 
independently make 
connections between the 
learning expectations and 
the work they are doing. 

The teacher facilitates and monitors a 
process where students discuss the leading 
standard and learning expectations in terms 
that align to the task and/or performance. 
 
 
 
 
Students articulate and demonstrate 
connection/ relationship between the 
leading standard and learning expectations 
and transfer their understanding  to  the 
work they are doing. 
 



ESTABLISHING EXPECTATIONS FOR LEARNING 
 
 

2 
Birdville ISD 

Category Level I Level II Level III Level IV : New Vision 

Tasks and Work 
Products   

Teacher assigns low-level 
tasks that may be aligned 
to the content, but do not 
reflect the context or 
cognitive rigor of the TEKS. 
 
 
Tasks and work products 
are designed with no regard 
for individualism, 
collaboration, or student 
choice. 

Teachers design tasks and 
work products that are only 
aligned with the content 
and context, but do not 
reflect the cognitive rigor of 
the TEKS. 
 
Tasks and work products 
are designed with some 
elements of collaboration 
or student choice.  

Teachers design tasks and 
work products that are 
authentic and are aligned 
with the content, context, 
and cognitive rigor of the 
TEKS. 
 
Tasks and work products 
are designed to promote 
individualism, 
collaboration, or student 
choice, and incorporate the 
use of digital tools. 

Teachers and students collaborate to design 
tasks and work products that are authentic 
and are tightly aligned with the content, 
context, and cognitive rigor of the TEKS. 
 
 
 
Tasks and work products are designed to 
promote individualism, collaboration, 
student choice, and incorporate the use of 
digital tools. 
 
 

Feedback 
Based Upon 
Student 
Performance  

Teacher provides 
summative feedback about 
the students’ daily work, 
performances, and 
assessments. 
 
 
 
 
 
 
 
 
 
 
 
Feedback is non-specific 
and infrequent. 
 

Teacher provides 
summative and/or 
formative feedback about 
the students’ daily work, 
performances, and 
assessments. 
 
 
 
 
 
 
 
 
 
 
Feedback is specific and 
timely. 
 

Teacher provides formative 
and summative feedback 
about the students’ daily 
work, performances, and 
assessments to evaluate 
progress toward mastery of 
the standards. 
 
Teacher provides 
descriptive and narrative 
feedback about how the 
students’ work 
demonstrates the content, 
context, and cognitive rigor 
of the standard. 
 
Feedback is specific and 
timely. 
 

Teacher provides formative and summative 
feedback about the students’ daily work, 
performances, and assessments to evaluate 
progress toward mastery of the standards. A 
variety of feedback formats are utilized, 
including rubrics. 
 
 
Teachers, peers, and students themselves 
provide descriptive and narrative feedback 
about how the students’ work demonstrates 
the content, context, and cognitive rigor of 
the standard. 
 
 
 
Feedback is specific, timely and leads 
students to master learning goals. 
 



ESTABLISHING EXPECTATIONS FOR LEARNING 
 
 

3 
Birdville ISD 

 

 

 

 

 

 

 

 

 

  

Category Level I Level II Level III Level IV : New Vision 

Student Self-
Evaluation 

Students receive learning 
goals from the teacher, but 
are not given time to reflect 
on progress toward 
mastery of the standards.  
 
 

Students receive learning 
goals from the teacher and 
are given time to reflect on 
progress toward mastery of 
the standards.  
 
 
Class performance is posted 
without addressing  
individual student 
performance.                          

Students collaborate with 
teacher to set personal 
learning goals, and students 
are given time to reflect on 
progress toward mastery of 
the standards. 
 
Students track their 
progress in comparison to 
classroom performance. 

Students collaborate with teacher to set 
personal learning goals, and students are 
given time to reflect on progress toward 
mastery of the standards. 
 
 
 
Students track their progress and 
continuously re-evaluate personal learning 
goals. 
 
 





2014-15 Problem of Practice 
 

 

Problem of Practice 

Walkthrough data indicate that not all teachers post learning expectations in their classrooms, which 

suggests that student learning may not be clearly aligned with the curriculum standards.  

 

Theory of Action: 

 If teachers deeply understand the content, context, and cognitive requirements evident in the 

standards to be learned; 

 If teachers explicitly communicate learning expectations so that students clearly understand and 

take ownership in the standards for which they are held accountable;  

 If teachers design learning tasks for students that are closely aligned with the content, context, 

and cognitive requirements of the learning standards; and 

 If teachers and students monitor learning toward achievement of the standards, utilize focused 

feedback, and make appropriate learning adjustments when necessary,  

  

then student learning will be better aligned with the learning standards. 

 

Guiding Questions: 

Do we have a deep understanding of the content, context, and cognitive requirements of the TEKS? 

Do we use language to communicate the curricular standards in terms of we will and I can statements? 

What do we use to design student work/tasks?  Do the tasks align to the standards?  How do we know? 

How do we give feedback to students regarding their progress in mastering the standards? 

How do we help students to personalize learning goals? 

 

 



2015-16 Problem of Practice 
 

 

Problem of Practice 

Student performance data show only 79.7% of our students met the Level 2 standard and only 16.8% 

met the Level 3 standard of STAAR in 2014. Qualitative data indicate while teachers are posting 

standards, instructional delivery and student work may not be tightly aligned with the cognitive rigor, 

content, and context of the standards. 

 

Theory of Action: 

 If teachers deeply understand the content, context, and cognitive requirements evident in the 

standards to be learned; 

 If teachers explicitly communicate learning expectations so that students clearly understand and 

take ownership in the standards for which they are held accountable;  

 If teachers design learning tasks for students that are closely aligned with the content, context, 

and cognitive requirements of the learning standards; and 

 If teachers and students monitor learning toward achievement of the standards, utilize focused 

feedback, and make appropriate learning adjustments when necessary,  

  

then student learning will be better aligned with the learning standards. 

 

Guiding Questions: 

Do we have a deep understanding of the content, context, and cognitive requirements of the TEKS? 

Do we use language to communicate the curricular standards in terms of we will and I can statements? 

What do we use to design student work/tasks?  Do the tasks align to the standards?  How do we know? 

How do we give feedback to students regarding their progress in mastering the standards? 

How do we help students to personalize learning goals? 

 

 



Campus Problem of Practice: Reflection Protocol 

- Review the District Problem of Practice, Theory of Action and Guiding Questions 

- Review the rubric for establishing learning expectations 

 

 - Review your Campus Problem of Practice, Theory of Action and Guiding 

Questions 

 Is your campus POP about the outcome or the practice? 

 How does your campus POP support the rubric for learning 

expectations? 

 What qualities identified in the rubric support your campus POP? 

- As a result of your campus POP, describe the destination for classroom practice that has been reached this 

school year. 

 In what ways did your campus reach the desired destination? In what ways did they not? 

 Is the destination in alignment with the District POP? How? 

 

- What has been put into place on your campus to guide the work around 

the campus problem of practice?  

- How have expectations been communicated? 

- How has it been monitored? 

- What has been successful in helping teachers move their practice forward? 

- What has proven challenging in moving teachers forward? 

 

- What adjustments need to be made so that your Campus POP: 

 aligns to the District POP? 

 focuses on practice rather than an outcome? 

 becomes directly observable and actionable? 

- What are the next steps for your campus in working toward the new vision of the Learning Platform?  

 How, specifically, will your Campus POP help your campus take those steps? 

  

- What resources are needed to move your campus forward? 

- How can the human resources on your campus or from the central 

office be put to use to move your campus forward? 

- Where is more time needed? How and why can the resource of time better support teachers as they 

work to move toward the new vision? 

- What tools, instruments, or other resources are needed to support your teachers as they work to move 

toward the new vision? 

 





Campus Problem of Practice Checklist 

 
 Discuss using the Campus POP Reflection Protocol at ILT  

 Make plan for work with campus team  

 Complete revisions with campus team 

 Submit draft of 2015-16 Campus POP to Dr. Clark by August 28 

 Bring 2015-16 Campus POP to September ILT 

  

 A rich problem of practice: 
o Should focus on a problem with educator practice  

o Focuses on the instructional core 

o Is directly observable 

o Is actionable 

o Connects to a broader strategy of improvement (District POP – Rubric: 
Establishing Expectations for Learning) 

o Is high-leverage 

 
 The problem of practice is not about a problem with the outcome, but instead a 

problem with the doing that contributes to the outcome. 

Communicating Standards 

Student Understanding of 

Learning Expectations 

Work Tasks and Products 

Feedback Based Upon Student 

Performance 

Student Self-Evaluation 

District and Campus POP Alignment 





Coaching for Leading Protocol: Pre-Visit 
 

Campus: 

 
For each category of the rubric below, please indicate which level represents the minimum expectation for your 

campus and which represents the goal you are working toward this school year: 

Category Level I Level II Level III Level IV- New Vision 

Communication of 
Standards 

Minimum 
Expectation 

    

This Year’s 
Goal 

    

Student 
Understanding of 
Learning 
Expectations 

Minimum 
Expectation 

    

This Year’s 
Goal 

    

Tasks and Work 
Products 

Minimum 
Expectation 

    

This Year’s 
Goal 

    

Feedback Based 
Upon Student 
Performance 

Minimum 
Expectation 

    

This Year’s 
Goal 

    

Student Self-
Evaluation 

Minimum 
Expectation 

    

This Year’s 
Goal 

    
 

- What evidence do you expect us to see in classrooms that illustrates progress toward your goal? 
- In what specific classrooms/PLCs/grade levels/subject areas is exemplar practice taking place? Please 
describe. 
- What challenges are your teachers facing in working toward the new vision? How have you addressed 
these challenges so far? 
- Are there particular classrooms/PLCs/grade levels/subject areas and/or rubric categories about which 
you would like specific feedback? 
 
Use the above questions to summarize the evidence, exemplars, challenges, and other specific 
feedback you would like to focus the Coaching for Leading walks on your campus.



Coaching for Leading Protocol: Visit 

Campus: 

Observers:              Date: 

Category Scripted Evidence 

Communication 
of Standards 

 

Student 
Understanding 
of Learning 
Expectations 

 

Tasks and Work 
Products 

 



Coaching for Leading Protocol: Visit 

Feedback 
Based Upon 
Student 
Performance 

 

Student Self-
Evaluation 

 

 

Other Observations: 

 

 

 

 

 

 



Coaching for Leading Protocol: Post-Visit 
 

 

- Based on evidence from today’s walks, what level of the rubric do 

you feel best represents practice within each category? Discuss 

specific evidence. 

- What evidence was observed that points to progress toward the campus’s goal? 

- What evidence was observed that points to the campus’s minimum expectation being met? 

- What exemplar practices were observed? 

- What evidence of challenges were observed? 

- What evidence was observed concerning the principal’s specific request for feedback? 

- Using the rubric as reference, what specific practices could help move your campus to the next level? 

 

 

- What strategies could be employed to help the exemplar practice 

that was observed infiltrate other areas of the campus? 

- How could work with PLCs address specific challenges? 

- What kinds of questions could be asked to move teachers/PLCs forward in their thinking and 

practice?  

 

 

- How can you recalculate campus expectations, support, and 

leadership to move to the next level of the rubric campus-wide? 

- What are the next steps for your campus in working toward the new vision?  

 

 

- What resources are needed to move your campus forward? 

- How can the human resources on your campus or from the 

central office be put to use to move your campus forward? 

- What tools, instruments, or other resources are needed to support your teachers as they work 

to move toward the new vision? 

 



 

 

1. How often do you think it would be most reasonable and effective to conduct Coaching 
for Leading walks on your campus? 

 

 

 

2. Do you have questions or concerns about the Coaching for Leading Protocol? 
 

 

 

 

 

3. Do you have questions or concerns about revising your Campus POP? 

 

 

 

 

 

4. What were the pluses and deltas from today’s ILT? 

+ ∆ 
  

 

ILT Exit Ticket 
April 28, 2015 

 

Campus Name: 


	ILT 4-28agenda
	Rubric-Learning-Expectations
	Problem of Practice (3)
	Problem of Practice new(3)
	Campus Problem of Practice Reflection Protocol
	Campus POP Checklist
	Coaching for Leading Protocol
	Exit Ticket
	Blank Page
	Blank Page
	Blank Page
	Blank Page

